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Sounds White is a li:ng utstic phonics programme -
based on speech (think sounds dfi.'rst) and (s based on
whole words

Ve'rg structured
Diﬁe'r”ent to how we have p'r”eviouslg taug ht phonics
30 minutes ever dag (in KS1) with about 3 diﬁe’re’nt

#3, activities within that Tlesson (including either Teading

“ % » or dictation)
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ble'ncli:ng
seg'ment'mg

D honeme 'mcmip ulation




letters are sgmbols (spell'mgs) that rep'r“ese'nt
sounds

a sound may be spelled by 1,2,3, or 4 letters

the same sound can be spelled in more than
one way

many spell'mgs can represent more than one

sound
gsm |letters repr*ese'nt sounds not make sounds
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A simple model for how memor
works is based on the concept o?
build'mg schemata in our long—

term memory.

Schema is a mental structure to
help us understand how th'm.gs
work. It has to do with how we

O'rvgcmize k'nowledge.

As we tqke N new infomati.on, we
connect it to other thmgg we know,
believe, or have expe'me'nced.

. WORKING MEMORY . LONG TERM MEMORY

We use our WM to receive and We build knowledge and experience
process new information. Its . inour LTM. Its ca pacity is limitless as
capacity is finite and prone to what we learn is organised and
overload. integrated into mental schemas
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ATTENTION

Because our working memory is

_ o | GENERATIVE LEARNING
limited, learning is more successful

when our thinking is focused, New knowledge can be more readily
communication has clarity and integrated into LTM through
environmental distractions are generative activities such as

reduced. retrieving and organising.



1. review P'r“ior lea:r"n'mg (p'reviou.s unit)

2 mew lea'r"n'mg (current unit)

3retrieval - 'r“eacli:ng and writing in
connected text
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gER)] "Whote School mplementation (UK)

| 'IJEe Extended Code

FIRET BRATE
PHOMICE

Year 2
objectives Year 3/4 Year 5/6
KST CEWS objectives objectives
Reception Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
Uil The Extended Code
Code

First More Polysyllabic
Spellings Spellings Level
Polysyllabic Level

phonemic awareness

lending segmenting manipulating



Learning objectives: The Initial Code

The Sounds~Write programme is cumulative. The chart below shows the n

objectives introduced at each Unit. However, all the previously enco

also continue.

LEARNING OBJECTIVES: THE INITIAL CG
UNIT SKILLS - KNOWL ’
To segment, blend & CODE ON
manipulate sounds in
words with the structure:
| 1 CcvC a, ‘i; mr S, t
\
b )
; 3 2 N, 6, P
v S ] |
:‘\ 3 b, C, g' h
IR _
N \ 4 d, e, f, v
E S Ko
‘ - - 5
7 Z Jounds K S N 11* iSon
S ) datlar Q{T—;*zﬁz* ;
8 W vecand cvee No new c
N knowle

j?;gi‘

{ » .
- ' 2consonants in final

3 adjacent consonants
5-sound words

| S XS position
_ /. + 3-&4-sound words
2 _iCeve No new
2 consonants in initial know
position
10 cevee, cveee, and | N
cceve kn

i toach

fch ans Lotk

3 S

starts with the Initial Code

everybody is part of the daily

lesson

starts with word build'mg bg
saying the whole word

much bigge'r"[‘)focus on

segme'nt ng,
phoneme mani

lend'mg and

bulation skills

so that this is solid before

moving onto 2

etters

representing 1 sound

(digraphs)



target sound.

Sounds: Spellings: ¥
Teach with Lessons 6,7, 8 and 9 |Tea ch with Lesson 10
Unit nit |
[ -
1 Sound /ae/ first spellings -~ 2 L £0 M,
2 Sound /ee/ first spellings ;.%L&nb
A 4 Sound /oe/ first spellings

6 Sound /er/ first spellings

7 Sound /e/

8 Sound /ow/

10 Sound /oo/ (as in 'm00,') first spellings

11 Sound fie/ ‘

12 Sound oo/ (as in 's00')

14 Sound /u/

18 Sound /I/ ,

19 Sound /or/ first spellings

20 Sound /air/ |
21 Sound fue/ |

23 Sound/ov/ . R .

25 | Sound fo/ == L3

starts with Extended Code
same sound, 4 different ways to s.pell that sound ('mclud'mg split spell'mgs)

one spellmc[;, Lﬂe"r".e'nt sounds <ea>
polysyllabic words
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still Extended Code - revisit with more spell'mgs
same sound, diffe'rve'nt ways to spell that sound (includ'mg split spellings)
Year 1 [ael <ai> <ay> <ea> <a-e>
Year 2 [ael/ Year 1 plus <a> <el> <ey> <ei9h>
one spell'm , i.ﬁe'rvent sounds <ea>
po?gsg abic words



(TT\.OVGS ]Crom PhOTli.CS to

spell'mg focus from Year 4)

revisit Extended Code at a olgsgﬂabic level
(estimated that more than %O 0 of the
words in the E'ng lish lcmg uage are
polgsguabic).

llabic = break words down into their

olys
ngl ab%es to spell them

 batman bat/man

- hidden hid/den
. decide de/cide

. expe'rie'n.ce ex/ pe/'ri/ ence

spell National Curriculum statutorg words

p'refixes, suﬁixes and

mo*r"p l’IO lOgEl O]t WO’T"CI.S



Chcmges to be aware

of..



A t'r"ickg word is a word that contains
somet ’1'mg the child cannot Eet decode us'mg the
hhonics code theg have been taug ht.

Trlckg words/HFW refer to them as hav'mg one O)]t

the more unusual spe 'mg patterms (said, he, was

is I the put pull full
as and has his her go
no to into she push he
of we me be was you
they my by all are sure
pure said so have like some
come love do were here little

says there when what one out

foday Tricky Words

Phase 2, Sand 4



'cwr"lg c and 'kick'mg k' — we model on a whiteboard or piece o]c paper that in this word
the ¢ sound is rep'r"ese"nted with this letter (all about 'rvefer'r'mg back to the sound)

Grapheme = the written Tepresentation, e.q. c or k
Phoneme = the sound, e.g. Jk/
So c and k are diffe'rvent g'r"a:)he'mes, but theg can 'r“epfr"ese'nt the same phoneme [k].

T

Curly C  Kicking K




Magic e/ split digraphs - now called split spellings, when we read a word with a split
spell'mg of [del we say [ae/ sound when we see the fi'r”st part of it in the word.

e.q. make

The SPQI.lI.Tlg a._e ’T"€P’T"€S€T1t$ the /ae/ SOU.’TlCL

m-a-k-e @
m - [ae/ - k D\/

Theeis part of the spllt spell'mg a_e, even though it comes later in the word.



Pure sounds - be aware of muh, luh, nuh are not correct!

fm/ = “mmmm” rather than “muh”
[s] — “ssss” rather than “suh”
/ f/ — 1117 rather than “juh’
[t/ — a short, crisp [t/ rather than “tuh”
[pl — a short /p/ rather than “puh’



Decod'mg — this is where theg segment and blend to decode a word.
Flue'ncg — this is when theg can read words without 'need'mg to decode. Theg need to
re-read texts to develop ﬂu.e'ncg.

SCARBOROUGH'’S

READING ROPE

(2001)

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE
(facts, concepts, etc.)

VOCABULARY
(breadth, precision, links, etc.)

LANGUAGE STRUCTURE
(syntax, semantics, etc.)

VERBAL REASONING ' D) SKILLED
(inference, metaphor, etc.) B
| READING

THE MANY
STRANDS

LITERACY KNOWLEDGE
(print concepts, genres, etc.)

WOVEN INTO
SKILLED
READING

Fluent execution

WORD RECOGNITION S
and coordination of

word recognition and
PHONOLOGICAL AWARENESS N A text comprehension.
(syllables, phonemes, etc.)
DECODING \
(alphabetic principle,
spelling—sound correspondences)
SIGHT RECOGNITION

(of familiar words)



How pa'r“e'nts can help...

Read little and often

Read a sentence together
Enco urage your child to segment and blend meamilia'r“ words.

Help, don't test!
If they are struggling, give them support! Reading should feel positive and successful.

Re-read the sentence
E'ncourage them to read it again to develop ﬂue'ncg...cmd again 'Lf theg"re still happg tol

Check understanding
Once they can read the sentence fluently, ask a simple question about what they have read.



Sounds-write books are fu'nctional — chance to p'ractise blend'mg, segment'mg decod'mg

skills.

Usuallg 7 or more units below what we are work'mg on in our Sounds-VVrite lessons.

All KST children are also tak'mg home a library book to have an adult at home read to
them fO’r" richer read and to develop [Ljang uage comp"rehe'nsion skills.
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